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PrefacePreface

W h a t  i sW h a t  i s

th i sth i s

d o c u m e n td o c u m e n t

a b o u t ?a b o u t ?

This document presents ideas, guidelines and outlines for positively

influencing people’s perceptions and behavior. It presents strategies

and tactics for creating public awareness and promoting community

action. Its purpose is to assist those who create and deliver material

to help landowners move from being uninformed bystanders to being

active participants. It contains practical examples of effective

material. It includes guidelines for presenting ideas in ways that the

audience can easily accept and use. And it outlines a foundation in

theory and research for understanding why these approaches work.

W h o  w o u l dW h o  w o u l d

f ind  i tf ind  i t

h e l p f u l ?h e l p f u l ?

This material may be especially useful to the following people:

• Representatives of resource agencies and members of

organizations promoting beneficial land use practices.

• Those involved in educating and guiding local groups and

landowners toward increased reliance on local resources.

 

 W h a t  i sW h a t  i s

i n c l u d e d ?i n c l u d e d ?

 This is primarily an introduction to and an overview of:

• Strategies and tactics for raising public awareness of the issues

and their implications.

• Techniques for encouraging adoption of the belief that the

issues presented are important and require individual

commitment.

• Guidelines for promoting community-wide involvement in

actions to produce desired results.

W h a t  i s  n o tW h a t  i s  n o t

i n c l u d e d ?i n c l u d e d ?

Details of both theory and practice, which go beyond the scope of

this document, are not included. The bibliography contains

references to more detailed information. Additional information is

also available at libraries and on the Internet.
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IntroductionIntroduction

W h a t  i sW h a t  i s

th i sth i s

d o c u m e n t ?d o c u m e n t ?

This document contains a coordinated set of strategies and

guidelines for introducing beneficial management approaches to

owners of privately held forests and woodlands in California. It is the

second part of a study conducted for the California Department of

Forestry and Fire Protection (CDF). The report of the first part,

titled “How Do Forest Landowners Learn? A Study of Resource

Agency/Landowner Interaction in Northern California” (Voege and

Wagner, 1997), includes background material that readers may wish

to use as a reference.  To obtain a copy, contact the Stewardship

Helpline at 1-800-738-TREE.

What  i s  i tWhat  i s  i t

a b o u t ?a b o u t ?

This guide consists of four discrete components. We begin with an

overview of published information regarding several aspects of adult

learning. Using the Stages of Learning model, which is discussed in

the next section, as a foundation, we blend theoretical ideas

together in order to create outlines and guidelines which show how

the theory can be effectively applied at each learning stage.

Together, the components offer practical assistance to those seeking

to create and maintain community involvement in working together

toward common resource management goals.
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How i s  i tHow i s  i t

a r r a n g e d ?a r r a n g e d ?

The contents are organized into four sections.

1. A brief discussion of the theoretical basis for the outlines and

guidelines which follow.

2. A communications campaign strategy guide which can be used as

a “what to do” outline for stimulating community interest and

encouraging individual participation.

3. A prototype brochure which illustrates points to consider when

developing specific campaign materials.

4. A set of illustrated guides for developing written material

(pamphlets, booklets, etc.) to build landowner confidence in

their ability to carry out the necessary activities.

F o r  w h i c hF o r  w h i c h

a p p l i c a t i o na p p l i c a t i o n

s?s?

Although some components are written from the perspective of a

specific application (i.e. a community fuel suppression campaign),

they can all be used as planning and development resources

wherever getting people involved “on the ground” makes sense.

How i sHow i s

c o m m u n i t yc o m m u n i t y

d e f i n e d ?d e f i n e d ?

The word community is used here to represent not only people

living in a physical location - a place. Community also represents a

community of interest, which may be geographically dispersed. We

define community of interest as:  A body of people sharing a set of

common perceptions, values, and beliefs based on a common

location, setting or purpose.
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Why  wasWhy  was

th i s  workth i s  work

d o n e ?d o n e ?

The impetus for this effort comes from California Department of

Forestry and Fire Protection’s (CDF) stated goal of increasing local

involvement, capability, and independence in implementing fire

safety and beneficial forest management practices.

“Along with the trend in reduced cost share dollars for individual

landowners is an increasing interest in solving environmental

problems by involving multiple ownerships and agencies. Therefore,

it is critically important for the program to place its emphasis on

providing education to groups, organizations and landowners that

will strengthen their independence and foster reliance on

community networks and resources rather than future cost share

dollars.” (CDF, 1996)

Where  d idWhere  d id

th i sth i s

in fo rmat i onin fo rmat i on

come  f r om?come  f r om?

In addition to a review of resource management and stewardship

literature, information was collected from:

• Individual interviews with forest landowners and forestry

professionals,

• One focus group with agency representatives involved with

disseminating information,

• Three focus groups with forest landowners and members of

RCDs who reviewed material and offered suggestions.

 All told, in-depth interviews were conducted with over 40 people.

They were asked to evaluate resource management documents

and/or to offer their views on which community involvement

strategies were effective and which were not.
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 O u r  g o a lO u r  g o a l  Ideas spread because people find them attractive. Their attraction

begins with the way in which they are presented. We firmly believe

presentations that address the audience’s level of understanding

and commitment, that can overcome doubt and confusion, and that

can provide a sense of confidence and control, can substantially

affect:

• Awareness of issues and how they affect people’s lives.

• The pace of learning new concepts and practices.

• The rate at which ideas spread and are adopted.

• People’s willingness to act together to implement beneficial

practices.

 Our goal in this document is to present an overview and practical

guidance for those working toward community-wide adoption of

beneficial land management ideas and practices, in order to improve

the effectiveness of their community focused presentations and

publications.

 

 Section 1Section 1

 Theoretical  BackgroundTheoretical  Background
 
 Why a reWhy  a re

c o n c e p t sc o n c e p t s

i m p o r t a n t ?i m p o r t a n t ?

 Information regarding adult learning and motivation comes from a

variety of disciplines. Each of these has something to teach us about

how ideas spread, are adopted and practiced. In this work, we have

combined concepts that seem particularly relevant to working with

landowners, together with their own practical suggestions, to

produce guidelines for effective communication and involvement.

The concepts outlined in this section are the foundation for the

practical suggestions in the following sections.
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 W h i c hW h i c h

c o n c e p t sc o n c e p t s

areare

d i s cus sed?d i s cus sed?

 The concepts which form the foundation of this study come from

four different areas - education, marketing, social science,  and

management.

• An adaptation of the Stages of Adult Learning model defines

different kinds of information individuals need as they progress

through the learning cycle.

• Innovation diffusion theory addresses issues that promote/retard

the spread of new ideas and practices in a social system.

• Language triggers minimize the energy a reader or listener needs

to exert in order to understand the content of a message.

• Information mapping presents material in a structured way to

make it easier to understand and accept.

Applicable points from each of these theoretical perspectives are

briefly outlined. More detailed information about these concepts can

be found in the works listed in the bibliography.

The Stages of Learning ModelThe Stages of Learning Model
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Why a reWhy  a re

S t a g e s  o fS t a g e s  o f

L e a r n i n gL e a r n i n g

i m p o r t a n t ?i m p o r t a n t ?

How can Stages of Leaning concepts (adapted from O’Connor and

Seymour, 1993) be used to promote adoption of new perspectives

and new practices by individual learners?

Using these concepts allows information to be presented when

audience members are most ready to accept and use it. At each

stage, audience members need different kinds and levels of

information to move to the next stage. The approach centers on

questions that are important to learners at each stage. It increases

the rate at which new perspectives and practices are adopted by

enhancing an individual’s sense of competence and control. It assists

presenters by clarifying which information audiences will find

relevant at each learning stage. Briefly, these are the four Stages of

Learning.

L e a r n i n gL e a r n i n g

S t a g e  1S t a g e  1

I g n o r a n c eI g n o r a n c e  (I don’t know that I don’t know.) The goal is to replace

ignorance of issues, problems, and solutions with awareness and

desire to learn more.

• Creates public awareness about the issues and their implications.

•  Is on-going activity based around a communications campaign

plan, primarily using printed and visual media.

• Addresses the audience questions: “Why should I care about

this? How does this affect me?”

• Requires research in order to understand the audience’s

perceptions, values, and communications behavior.

• Avoids all unfamiliar terms and jargon.
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 L e a r n i n gL e a r n i n g

S t a g e  2S t a g e  2

 C o n f u s i o nC o n f u s i o n  (I know that I don’t know.) The goal is to reduce

confusion and uncertainty, and encourage audience members to

take action with help from others.

• Educates to reduce confusion, persuades individuals to adopt

desired viewpoint, and motivates them to take action.

• Defines specific problems/practices and illustrates them using

“What to do - What to avoid” terminology and “before-after”

examples.

• Addresses the audience questions: “What should I be doing?

How will doing it benefit me?”

• Avoids technical detail and jargon wherever possible. Focuses on

what needs to be done to address the issues raised in Stage 1,

not the specific details of how to accomplish the steps.

• Works best when it combines media with personal interaction

and the opportunity to observe process and outcomes.
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 L e a n i n gL e a n i n g

S t a g e  3S t a g e  3

C o n f i d e n c eC o n f i d e n c e  (I know that I know.) The goal is to help audience

members build confidence in their ability to take action to solve

problems, and to move toward mastery.

• Instructs individuals in the specific steps they can take to resolve

the issues defined in Stage 2, and includes enough detail to

promote a sense of conscious confidence and control in carrying out

the steps.

• Follows a step-by-step “cook book” approach, and includes

alternatives wherever possible.

• Addresses the audience questions: “What steps are involved in this

practice? What resources and skills are required for each step?”.

• Defines technical details using easily understood illustrations and

examples.

• Works best when combined with the assurance that technical

assistance is easily accessible.

 

 L e a r n i n gL e a r n i n g

S t a g e  4S t a g e  4

 Maste ryMaste ry  (I can just do it.) The goal is to create more leaders,

teachers, and knowledge resources at the local level.

• Assists individuals in maintaining mastery of the concepts and

practices and keeps them informed.

• May require using Stage 2 or Stage 3 approaches to introduce

new perspectives or practices.

• Addresses the questions: “How can I maintain my competence

in this area? How can I assist others to gain competence?”

• Provides new information to stimulate continued motivation and

maintain confidence.

 Often combines newsletters, technical bulletins, or other

publications with practice sessions and seminars to improve skills,

share information, and create networking opportunities.
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Innovation Diffusion TheoryInnovation Diffusion Theory

 H o w  d oH o w  d o

idea sidea s

s p r e a d ?s p r e a d ?

 What persuades people to adopt a new practice or strategy?

Innovation diffusion theory, a branch of social science, suggests that:

• “The degree of relative advantage [the perceived benefit of a new

practice over a current practice] may be measured in economic

terms, but social prestige, convenience, and satisfaction are also

important factors. It does not matter so much if the innovation

has a great deal of objective advantage. What does matter is

w h e t h e r  a n  i n d i v i d u a l  p e r c e i v e s  t h e  i n n o v a t i o n  a sw h e t h e r  a n  i n d i v i d u a l  p e r c e i v e s  t h e  i n n o v a t i o n  a s

a d v a n t a g e o u sa d v a n t a g e o u s .” (Rogers, 1995, chap. 1) [emphasis added]

• “Compatibility is the degree to which an innovation is perceived

as consistent with the existing values, past experience, and

needs of potential adopters.” (Rogers, 1995, chap. 6)

• “Complexity is the degree to which an innovation is perceived as

difficult to understand and to use.” (Rogers, 1995, chap. 1)

 

 W h y  d o e sW h y  d o e s

th i sth i s

mat te r ?mat te r ?

 The degree to which members of a community feel comfortable that

a new practice has relative advantage for them, is compatible with

their existing beliefs, and is not overwhelmingly complex, directly

influences their rate of adoption. Adults have a strong need to know

why they should learn. Diffusion theory suggests some of the

underlying issues to address in order to make information

meaningful. Material that addresses landowner doubts and increases

their comfort, and maximizes the rate at which new ideas or

practices take hold in a community.
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 FutureFutu re

d a n g e r  i sd a n g e r  i s

n o t  an o t  a

c u r r e n tc u r r e n t

t h r e a tt h r e a t

 Rogers also points out that a practice that seeks to prevent or reduce

a future danger (such as fuels reduction to reduce the danger of

wildfire) has a particularly slow rate of adoption, since its benefits are

distant in time. Thus, it is important to emphasize the more

immediate advantages of such a practice in order to increase its rate

of adoption.

 

 Influencing LanguageInfluencing Language

 W h a t  e f f e c tW h a t  e f f e c t

d o e sd o e s

l a n g u a g el a n g u a g e

h a v e  o nh a v e  o n

a c c e p t a n c ea c c e p t a n c e

??

 Charvet (1995) describes six language triggers that minimize the

energy required to effectively understand messages. She

demonstrates ways to overcome barriers created by how the ideas are

presented. These language concepts are especially important when

developing written material where the opportunity to correct

reader’s reactions does not usually exist.

 

 Direc t i onDi rec t i on

i s  keyi s  key

 Of the six concepts she describes, Direction seems particularly

pertinent. Direction has to do with either moving toward a goal or

away from problems. Language aligned with the reader’s Direction

increases their ability to understand, accept, and adopt the ideas

presented.
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 H o wH o w

Di rec t i onDi rec t i on

a f fec t sa f fec t s

p e r c e p t i o np e r c e p t i o n

 Much of the written material reviewed in the development of this

guide tended to move toward a goal, e.g. making the landscape fire

safe. (Note: Wildfire is a future danger.) Many of the workshop

participants tended to be motivated to move away from problems,

e.g. avoiding the immediate cost and labor of cleaning up their

property, or the cost and complexity of permits. On this basis, some

of the material presented to participants was described as “airy -

fairy” or “pie in the sky”. These comments applied more to the

presentation than to actual content of the documents.

 

 For  moreFor  more

in fo rmat i onin fo rmat i on

 All six language concepts described by Charvet are discussed in more

detail in Chapter 2, Section A of “How Do Forest Landowners

Learn?” and in her book.

 

 Information MappingInformation Mapping
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 H o w  c a nH o w  c a n

presenta t i op resenta t i o

n  i n f l u e n c en  i n f l u e n c e

a c c e p t a n c ea c c e p t a n c e

??

 Written material that describes new or complex concepts will be

more easily understood and accepted if a formal structured

presentation method is used. One such method, Information

Mapping (Horn, 1993) defines the following sequencing and

formatting principles:

 

• Chunking - Organize the material into chunks the reader can

understand and digest. Arrange the chunks in a logical

progression from simple to complex. Build on what the reader

already knows. (Note: this is not the same as arranging chunks

from theoretical to practical or chronologically.) Chunking

involves organizing the material into bite-sized pieces.

• Relevance - Include ideas, concepts, or practices that relate to the

point of that chunk, and exclude those that do not, or that

distract from the point.

• Consistency - Organize the chunks consistently. Readers readily

adapt to a repeated progression of information. Changing that

progression causes confusion. If in doubt, leave it out, or create a

new chunk. Assure that terms are non-technical or are clearly

defined if they are technical, so they are understandable to the

reader.
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• Labeling - Provide the reader with a label for each chunk that

describes its relevance. Use terms consistently in the chunk and

in its label. This leads the reader through the material, improves

clarity, and illuminates the organization of the material.

• Integrated Graphics - Whenever possible, use integrated tables,

illustrations, and diagrams. to make the point. Use the words to

describe the graphic and to draw out implications that may not

be clear. Include graphics that relate to the point of the chunk,

avoid using graphics to make the document “pretty”.

• Accessible Detail - Include only the level of detail necessary to

make the chunk useable to the reader. For example, a South

Carolina best practices manual was generally seen as a good Stage

2 document in the groups, but it included a section describing

culvert sizing that was seen as an unnecessary detail at that

stage, and a distraction.

• Hierarchy of Chunking and Labeling - Group small chunks together

around a theme topic, and give the group theme a label to

increase clarity.

H o w  d o e sH o w  d o e s

t h i s  h e l p  t ot h i s  h e l p  t o

inc rea seinc rea se

readab i l i ty ?readab i l i ty ?

Using a structured presentation method makes both writing and

reading easier. It reduces development time, decreases reading time,

and makes the document appealing to use. It helps keep the reader

from becoming lost in the words. This document makes use of many

of the principles described above.
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Section 2Section 2

Learning Stage 1 Community-Based Strategy andLearning Stage 1 Community-Based Strategy and
Communications Campaign PrototypeCommunications Campaign Prototype

W h y  W h y  h a v e  ah a v e  a

S t a g e  1S t a g e  1

C a m p a i g n ?C a m p a i g n ?

In our review of resources management literature, Stage 1 learning

requirements were most often overlooked. Yet, in focus groups and

interviews, participants often stated the belief that they and their

peers would be eager to have Stage 1 material and would use it.

Clearly, there is a gap in perception. In this section, we suggest a

broad outline for bridging that communication gap. Stage 1 is

directed at introducing an idea and/or practice to a community in a

way that lets community members see its importance for their

specific situation, and choose to take an active part in its

implementation. Situations differ but, in general, the strategies and

tactics suggested here point the way to assisting uninformed

bystanders to move toward the decision to adopt an idea or practice.

Along the way, their concerns and doubts are addressed and

opportunities to discuss and observe the idea in practice are

provided. Some of the tactics included here overlap into Stage 2,

however, when dealing with a community, some overlaps are useful

for continuity.

The bas i cThe  bas i c

c o n c e p tc o n c e p t

In this prototype, we have selected the concept of community

responsibility for fire safety and fuels reduction as the focus of the

outline. The strategies and tactics suggested here could be equally

effective in introducing other concepts. Since this is an outline,

specific details have been omitted.



P r o m o t i n g  C o m m u n i t y  A c t i o n :  C a m p a i g n  S t r a t e g i e s  a n d  C o m m u n i c a t i o nP r o m o t i n g  C o m m u n i t y  A c t i o n :  C a m p a i g n  S t r a t e g i e s  a n d  C o m m u n i c a t i o n
G u i d e l i n e sG u i d e l i n e s

18

Pre requ i s i tP re requ i s i t

e s  f o r  ae s  f o r  a

c a m p a i g nc a m p a i g n

Every effective introduction of a new idea begins with an

understanding of the concerns and needs of the community being

addressed. In other words, the first step is always research. In order

to develop measurable objectives, key messages and an effective

approach, it is critically important to understand the audience. The

presentation must reflect what is important to them. This defines

the foundation strategy upon which a successful campaign is built.

S t r a t e g i cS t r a t e g i c

overv iewoverv iew

Based on our hypothetical foundation strategy, we suggest eight

strategic steps for this campaign.

1. Develop a program plan,

2. Develop a campaign theme,

3. Develop media and documents

4. Develop a distribution strategy,

5. Create workshop opportunities,

6. Develop a community relations strategy,

7. Develop and implement a publicity program,

8. Develop demonstration sites.

R e q u i r e m eR e q u i r e m e

n t s  f o r  t h en t s  f o r  t h e

m o d e lm o d e l

Any model for community-based programs must be basic in design,

easily understood, and simple to implement. Confusion would

disengage landowners, local organizations, and communities from

the process and its objectives. In the proposed communications

model, two elements must be present:

• Appropriate information and messages that have a persuasive

ability to motivate landowners to specific actions,

• Trusted communications channels that ensure the messages are

delivered.
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 Measurab leMeasurab le

ob jec t i vesob jec t i ves

 

 

 A campaign needs goals that can be used to measure its

effectiveness and to point out areas for possible improvement. These

need to be followed-up at the end of the campaign to accurately

determine what worked and where other approaches might work

better. For this example, we chose these measurable objectives:

 

• Build capacity at the local level.

• Empower local communities to guide themselves toward

beneficial management activities (e.g. fuel reduction, fire safe

landscaping, etc.).

• Provide effective learning processes for audiences within the

community.

• Make the concepts meaningful by focusing programs around

specific activity.

• Gain community recognition for concepts, programs, and

participants.

 

 K e yK e y
m e s s a g e sm e s s a g e s

 Key messages address issues that prior research have shown are

important to community members. The messages indicate how the

proposed concepts and practices address those issues and why they

are important for community members to consider. The key

messages in this example are:

• Landowners are threatened and affected.

• Inaction costs money.

• Money spent in fuels reduction is a good investment.

• Solutions are easy when everyone works together.

• Stewardship is landowner based and under local responsibility.

• Stewardship activities provide protection for family, friends and

community.
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 T h eT h e
a p p r o a c ha p p r o a c h
 

 The communications approach recommended here is primarily

directed at Stage 1 learners. It includes two components:

• Development of a specific program for addressing community

concerns under the banner of wildfire threat reduction.

• Application of communication strategies and tactics to ensure

successful implementation of the program.

 

 All the strategies and tactics suggested here may not be needed of a

specific campaign, nor do they need to be performed in exactly the

order listed. Whether they are used or not, they should all be

carefully considered.

 

 In i t i a lIn i t i a l
p r o g r a mp r o g r a m
d e v e l o p m ed e v e l o p m e
n tn t

 The basic program approach includes:

• Development of a local action team focusing on fuels reduction

(or any other beneficial management practice) to plan and

create:

◊ informational workshops

◊ demonstration site events

◊ landowner direct participation

• Involvement by RCDs, community leaders and CDF and/or other

resource agencies.

• The local action team, with guidance from communications or

public relations professionals, to provide:

◊ communications tactics

◊ media relations

◊ organizational support
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 K n o w  y o u rK n o w  y o u r
a u d i e n c ea u d i e n c e
 

 Foundation StrategyFoundation Strategy

 Every community and region has relative degrees of norms, behaviors

and feelings. In planning any given campaign, an understanding of

the norms, thoughts, feelings, and behaviors, helps ensure successful

strategies. The foundation strategy is the research phase for a

targeted campaign.

 

 Tactic a.

 Review and analyze how ideas spread through the targeted

community, and identify people whose opinions are sought

out by community members.

 

 Tactic b.

 Research the values, attitudes and important issues within

the community.

 

 Tactic c.

 Identify the local organizations best suited to lead the

campaign or join a coalition in support of the campaign.

 

 Tactic d.

 Identify local government agency personnel who will work

effectively on this campaign together with landowners and

local organizations.

 

 Tactic e.

 Ascertain the training requirements needed in the areas of

technology, communications, organizational development

and coalition building.
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 D e v e l o p  aD e v e l o p  a

p l a np l a n

 Tactic f.

 Use surveys and interviews to identify words, messages and

images that will engage a positive emotional response to the

campaign, in addition to identifying landowner concerns and

any incentives needed for full participation and support.

 

 Tactic g.

 Discover effective ways to rally people around appropriate

issues and avoid hostile reactions from opinion leaders.

 

 Strategy 1Strategy 1

 Develop a program plan guide, an outline describing the scope and

anticipated outcomes of the campaign. This plan is a road map for

local action committees to complete a campaign that results in

landowner activity to reduce fuel hazards.

 

 Tactic 1a.

 Recruits campaign and program leaders who will assemble a

local area action committee of landowners, resource

personnel and community leaders.

 

 Tactic 1b.

 Hold planning meetings, assign responsibilities and develop

timelines. These meetings become the basis for the program

plan guide.

 

 Tactic 1c.

 Write a program plan guide that details every step of the

fuels reduction program under the concept of stewardship.
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 D e v e l o p  aD e v e l o p  a

t h e m et h e m e

 

 

 

 

 

 

 

 

 

 The  med iaThe  med ia

e f fo r te f fo r t

 

 Strategy 2Strategy 2

 Develop a campaign theme for all locally based stewardship activities

that provides a positive image that can be embraced by the target

audience.

 

 Tactic 2a.

 Campaign theme to have visual and copy impact. Example:

 Your Land -

 Your Community -

 Your Decision!

 

 Strategy 3Strategy 3

 Develop Learning Stage 1 fuels reduction/stewardship literature,

media, and documents to encourage involvement and increase the

desire in landowners to learn more about the local program. These

materials illustrate the communication points necessary to gain

audience acceptance of the community-based program and learn

about specific activities that provide personal benefit.

 

 Tactic 3a.

 Produce campaign brochure with 25% focus on stewardship

and 75% focus on fuels reduction program. Stress benefits of

reader (landowner) involvement, and promote curiosity to

learn more. Brochure will be light on text with strong visuals

and graphics. Project a positive image.

 

 Tactic 3b.

 Produce an introduction letter that will be sent in a direct

mail campaign to landowners. Letter will accompany

brochure and possibly include an invitation to workshops.
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 Tactic 3c.

 Produce an invitation/flyer inviting landowners to the

demonstration site to help their neighbors in fuel reduction

efforts and to learn from experts the process for fuel

reduction techniques.

 

 Tactic 3d.

 Produce a counter display announcing stewardship concept

and fuel reduction program for public locations including post

office, fire and CDF department offices, libraries and schools.

 

 

 

 CreateCrea te

s t r a teg ie ss t r a teg ie s

f o rf o r

d i s t r ibut iod is t r ibut io

nn

 Strategy 4Strategy 4

 Develop distribution strategies to ensure information is

disseminated to appropriate audience members.

 

 Tactic 4a.

 Develop a database of landowners in the targeted geographic

area. Include name, address and phone number.

 

 Tactic 4b.

 Mail campaign brochure with letter to database list of

landowners.

 

 Tactic 4c.

 Distribute campaign brochure through community relations

activities and presentations within the community.

 

 Tactic 4d.

 Distribute brochure with counter display at public locations.
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 D e v e l o pD e v e l o p

w o r k s h o pw o r k s h o p

o p p o r t u n i t io p p o r t u n i t i

e se s

 Strategy 5Strategy 5

 Develop workshop opportunity for landowners to learn more about

fuels reduction program benefits.

 

 Tactic 5a.

 Select a workshop site and plan a 1.5 hour event to introduce

the stewardship concept and fuel reduction program in a

light, Learning Stage 1, type of communication style. Focus

on peer-to-peer presentations, and the benefits of landowner

participation. Avoid authority figures as presenters.

 

 Tactic 5b.

 Coordinate invitation to workshop with letter and brochure

mailing.

 

 Tactic 5c.

 Conduct telephone follow-up to landowners to reiterate

invitation and gain RSVPs.

 

 Tactic 5d.

 Send follow-up letter to workshop attendees thanking them

for attendance and encouraging them to continue to learn

more about the stewardship concept and fuel reductions

program.
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 D e v e l o pD e v e l o p

c o m m u n i t yc o m m u n i t y

re l a t i onsre l a t i ons

 Strategy 6Strategy 6

 Develop a community relations campaign that informs influential

community leaders and other constituencies of the importance of

stewardship, its benefits to the community and how to apply

stewardship specifically in the fuels reduction program. Community

relations will also be used to recognize participants in the local action

committee and others who are volunteering time to make the

program successful.

 

 Tactic 6a.

 Identify opportunities for presentations to community groups

that include or have influence over landowners. Schedule

engagements leading up to workshops and demonstration

site events.

 

 Tactic 6b.

 Develop overhead presentation for speaking engagements.

 

 Tactic 6c.

 Conduct speaking engagements and distribute brochures to

attendees.
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 G e tG e t

publ ic i typubl ic i ty

 Strategy 7Strategy 7

 Develop and implement a publicity program. Use media to inform

landowners and the community of the stewardship concept and

fuels reduction program. The media will provide the program with

credibility and notoriety, help recognize participants, provide peer-

to-peer incentives and reach reluctant landowners.

 

 Tactic 7a.

 Develop a media kit of background material that helps media

people understand the issues, and produce news releases

that position various story angles.

 

 Tactic 7b.

 Distribute information to media, and lobby for coverage

regarding “problems” with fire danger and “solutions” with

fuel reduction efforts. Also promote the concept of

stewardship.

 

 Tactic 7c.

 Lobby media to gain editorial support for stewardship and

fuel reduction programs.

 

 Tactic 7d.

 Respond to articles and “editorials” with letters to the editors

in support of program and the importance of local

involvement.
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 D e v e l o pD e v e l o p

d e m o n s t r a td e m o n s t r a t

i on  s i te si on  s i te s

 Tactic 7e.

 Lobby media to attend demonstration site events and

develop stories about landowners learning how to improve

their skills at fuel reduction on their property. Present

demonstration site events as examples of positive

stewardship initiative.

 

 Tactic 7f.

 Lobby media to provide success story coverage of landowners

who implemented fuels reduction programs after attending

the demonstrations. Success stories will take the form of

positive recognition of landowners participating in

stewardship.

 

 Strategy 8Strategy 8

 It is important for landowners evaluating a new concept or practice

to be able to visualize how it might work on their property before

they make a commitment. Develop demonstration site events that

capture community spirit and show landowners the step-by-step

process and ease of fuels reduction efforts.

 

 Tactic 8a.

 Secure demonstration sites.

 

 Tactic 8b.

 Plan demonstration activities with resource agencies and local

experts.
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 W h a t  i s  n o tW h a t  i s  n o t

inc luded  ininc luded  in

th i sth i s

c a m p a i g nc a m p a i g n

 Tactic 8c.

 Gain involvement from local community organizations such as

the Boy Scouts and Girl Scouts, homeowners associations,

PTA, fraternal organizations, etc.

 

 Tactic 8d.

 Coordinate activities at the site to give the event a “festive”

feel including food and refreshments, music and exhibits

with additional information for landowners.

 

 Tactic 8e.

 Gain commitments from landowners to implement fuel

reduction programs on their properties. Provide support and

resource materials to help with specific “how-to” information

regarding fuel reduction activities, and to answer their

questions.

 

 Since the focus of this communications campaign is on strategies to

raise community awareness and promote active involvement, the

logistics of planning and implementing the actual work are not

discussed. The work itself will naturally follow a parallel path.
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 Section 3Section 3
 Prototype BrochurePrototype Brochure

 
 The brochure presented on the next two pages demonstrates key concepts for creating
reader interest that will allow media message to come through to Learning Stage 1
audiences. It demonstrates communications concepts and is not designed for any specific
campaign.
 

 P o s i t i o nP o s i t i o n  R e f e r e n cR e f e r e n c
ee

 I n s t r u c t i o nI n s t r u c t i o n

   
 C o v e r  o f  B r o c h u r eC o v e r  o f  B r o c h u r e  AA  Apply a cover headline that is informative and that

drives curiosity in the reader.
 

  BB  Try to identify the audience in words and
pictures.
 

  CC  Use photos and graphics on the cover that have
meaning and relate to the audience. Try to strike
an emotional chord in artwork.
 

 T i t l e  P a g e  O f  B r o c h u r eT i t l e  P a g e  O f  B r o c h u r e  DD  Start with a general overview of brochure content.
 

  EE  Use strong, captivating headlines expressing
benefits.
 

  FF  Use photos, pull-quotes or text boxes as graphic
elements.
 

  GG  When appropriate, write in a conversational style
to promote readership.
 

  HH  Use good-quality photos, graphics and illustrations
to help tell the story or communicate information.
 

 I n s i d e  B r o c h u r eI n s i d e  B r o c h u r e  II  Be clear and concise in chunking copy.
 

  JJ  Use strong headlines.
 

  KK  Write with action verbs instead of passive verbs.
 

  LL  Write to the audience.
 

  MM  Use white space. White space is more reader
friendly.
 



P r o m o t i n g  C o m m u n i t y  A c t i o n :  C a m p a i g n  S t r a t e g i e s  a n d  C o m m u n i c a t i o nP r o m o t i n g  C o m m u n i t y  A c t i o n :  C a m p a i g n  S t r a t e g i e s  a n d  C o m m u n i c a t i o n
G u i d e l i n e sG u i d e l i n e s

31

  NN  Don’t crowd text and graphics.
 

 B a c k  o f  B r o c h u r eB a c k  o f  B r o c h u r e  OO  Include call to action. Tell the reader what you
want them to do with the information you are
providing.
 

 Section 4Section 4

 Guidelines for Developing Stages of Learning 2 & 3Guidelines for Developing Stages of Learning 2 & 3

Written MaterialWritten Material

 What  i s  inWhat  i s  in

th i sth i s

sec t i on?sec t i on?

 This section combines theory and practical suggestions into

guidelines for overcoming common problems in developing effective

written material for readers at Stages of Learning beyond Stage 1.
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 W h e r e  d oW h e r e  d o

t h e s et h e s e

g u i d e l i n e sg u i d e l i n e s

come  f r om?come  f r om?

 

 

 

 

 How i s  th i sHow i s  th i s

s e c t i o ns e c t i o n

a r r a n g e d ?a r r a n g e d ?

 In our focus groups and one-on-one interviews, landowners

expressed their perspectives regarding written material they

reviewed, and suggested improvements. Some of the material

appealed to them and seemed easy to use; other material seemed

irrelevant, unpersuasive, or difficult to use. The guidelines

suggested here combine their ideas with the preceding theory to

describe a unified approach to promoting the adoption of new ideas.

 

 This section applies theory and workshop suggestions to written

material being developed for Learning Stage 2 and Stage 3

audiences, and is applicable to Stage 4 audiences as well. It

addresses focus and presentation rather than content. It begins with

a list of specific challenges not met in ineffective material.

Considerations and suggestions for presenting material follow this.

 

 Guidelines for each learning stage are presented independently,

since, in a real sense, they have different focuses, and require

different presentation methods.

 

  For each stage:

• an overview is provided and general issues are discussed,

• practical suggestions for improvement are given,

• examples from reviewed material illustrate the points.

 Many of these points were discussed in an earlier report titled “How

Do Forest Landowners Learn?” (Voege and Wagner, 1997). Theory

was described in chapter 2, and workshop results in chapter 3,

section C. The reader is urged to use this report as a reference. To

obtain a copy, contact the Helpline at 1-800-738-TREE.
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 Challenges for  Writers to OvercomeChallenges for  Writers to Overcome

 W h a t  k e p tW h a t  k e p t

in te rv ieweeinte rv iewee

s  f roms  f rom

a c c e p t i n ga c c e p t i n g

t h et h e

c o n t e n t ?c o n t e n t ?

 Material which the people we interviewed found irrelevant, dull, or

difficult to follow, often did not apply the Stages of Learning model

or use innovation diffusion research findings. It did not contain

motivational triggers to focus their attention on the content of the

information. Its structure made assimilating and adopting new

information difficult. And it contained many of the following

roadblocks to acceptance.
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 Spec i f i ca l l ySpec i f i ca l l y

,  w h a t,  w h a t

b o t h e r e db o t h e r e d

t h e m  m o s t ?t h e m  m o s t ?

 The material was often oriented toward what the writer thought was

important rather than what was important to landowners’ specific

situations.

• The focus was often on communicating facts or information

(teaching) rather than on encouraging landowners to action.

• The presentation was often “wordy” and difficult to follow.

• The material was often presented from the writer’s perspective

rather than the reader’s perspective in the following ways:

• Viewpoints and values the writer favors were assumed.

Readers may not share them, or may see them as opposed

to goals they value.

• Scientific or jargon terms and abbreviations, which

landowners find intimidating, were often used

unnecessarily and/or not clearly defined.

• Presentations relied heavily on verbal rather than graphic

presentation methods.

• Practices were proposed that landowners did not perceive

as advantageous in cost or effort compared to current

practices.

• Material related to several Stages of Learning was often

lumped together without clear separation or progression.

• Action steps were either not described in enough detail

to create a sense of confidence that the reader could carry

them out, or were described in such elaborate detail that

they created confusion.

• Local or easily accessible sources of additional information

were sometimes not included.
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Considerations for Stage 2 LearnersConsiderations for Stage 2 Learners

Overv iewOverv iew Stage 2 landowners have heard about a new practice, may

acknowledge its importance, but do not clearly understand what

needs to be done or the benefits that doing it may bring them. They

are confused and uncertain about actually engaging in the practice.

Printed material at this stage should be directed at addressing their

misgivings and increasing their certainty by clearly describing

innovations and their implications. It should address their doubts by

illustration and example. The decision to act will probably require

more than printed material. The opinions of influential community

members, opportunities to observe the practice, and time to think

about it, may all be involved. While printed material alone will

probably not move them to Stage 3, it does provide an important

information base and a handy reference.

T h e  S t a g eT h e  S t a g e

2  g o a l2  g o a l

The goal of a Stage 2 document is to educate and persuade the

reader to adopt a course of action, not simply to distribute

information. Presentation must take landowner issues into

consideration. These issues will not be clear without carefully

listening to landowners before attempting to create the document.
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I s s u e s  t oI s s u e s  t o

a d d r e s sa d d r e s s

In general, issues of five types will come up in some form.

1. What are the relative advantages of this practice compared with current

practices on my property? These are questions of perceptions and

values as much as questions of hard facts.

2. What are the potential disadvantages of this practice? Here the

question may be incompatibility with the planned use of the

property or difficulties in implementing the practice.

3. What are the costs in money, time, labor, and risk of this practice on my

property? It is important to include ways to minimize costs and

personal risk in order to gain acceptance, but cost estimates

should be realistic.

4. How complicated is this process, is it beyond my ability? Reducing

perceived complexity would hasten adoption of the new

practice.

5. What sorts of assistance are available to help me? Knowing help is

available may be important in influencing the decision to act.

The bas i cThe  bas i c

q u e s t i o nq u e s t i o n

f o r  S t a g e  2f o r  S t a g e  2

It is important to recognize that most of these issues involve “What”

questions, not “How to” questions. The basic question to address is

“What should I do, given my values and resources, and what benefits

will doing it bring to me?” Explaining to the reader how to go about

the process will not address this question. Readers, at this stage,

need a clear sense of what is required, and assurance that the new

practice is beneficial for them.



P r o m o t i n g  C o m m u n i t y  A c t i o n :  C a m p a i g n  S t r a t e g i e s  a n d  C o m m u n i c a t i o nP r o m o t i n g  C o m m u n i t y  A c t i o n :  C a m p a i g n  S t r a t e g i e s  a n d  C o m m u n i c a t i o n
G u i d e l i n e sG u i d e l i n e s

37

T h eT h e

i m p o r t a n c ei m p o r t a n c e

o fo f

p e r c e p t i o np e r c e p t i o n

It is also important to recognize that these issues involve perception,

more than fact. Facts are less important than landowners’ reactions.

Thus, landowners’ perceptions must be clearly understood. Research

into perceptions should precede development of presentations.

Landowner perceptions must be addressed for a Stage 2 document

to be effective. Stage 2 documents can make use of concepts already

introduced in Stage 1.

Some Specific Stage 2 SuggestionsSome Specific Stage 2 Suggestions

What ’ s  inWhat ’ s  in

th i sth i s

sec t i on?sec t i on?

This section describes, with examples, the good and bad points of

some of the Stage 2 materials reviewed for this study. These

examples will be used to clarify points made in the earlier discussion.

They are intended to illustrate the points being made, not to

criticize the documents.
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S t a r t  w i t hS t a r t  w i t h

an  ove ra l lan  ove ra l l

t h e m et h e m e

Many of the documents reviewed tended to lump several themes

together, perhaps in order to communicate as much information as

possible. This is usually counterproductive. Start with one viewpoint

or practice the reader should adopt. Make sure the writer clearly

understands the implications of adopting this viewpoint or practice.

Readers sometimes resist something new because they believe,

based on other information, that it is counterproductive. A new

practice can have unanticipated, undesirable consequences as well

as anticipated, desirable ones. Try to ensure that readers do not

reject the innovation because of them.

Keep the theme simple and concrete. “Reducing the Wildfire

Threat” is a simple theme that is made concrete by the illustration

of a wildland home burning. This is the cover of a Stage 2 brochure

which will immediately attract landowners who are aware of the

potential threat. (See example 1.)
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E X A M P L E  1E X A M P L E  1
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R e l a t e  t o  t h eR e l a t e  t o  t h e

r e a d e r ’ sr e a d e r ’ s

p e r s p e c t i v ep e r s p e c t i v e

Assuming the readers understand the concept behind the theme, then ask, “What

keeps them from adopting it?” It is dangerous to assume the answer. Instead use the

concepts that Innovation Diffusion Theory suggests to find out what they find

attractive and what causes them to hesitate. Develop the document around these

criteria. Be specific. A longer document that addresses the landowner’s perspective is

much more effective than a shorter one that uses generalizations.

U s e  e f f e c t i v eU s e  e f f e c t i v e

l a n g u a g el a n g u a g e

If readers hesitate to adopt an innovation because of an “away from” orientation, use

language triggers that address that orientation. A set of examples illustrating all the

language triggers can be found in “How Do Forest Landowners Learn?” beginning on

page 11.

A nA n

i n e f f e c t i v ei n e f f e c t i v e

e x a m p l ee x a m p l e

A recent publication (example 2) is an example of what not to do. Workshop

participants saw it as pretty but not important.  It loses impact in the following

ways:

• It is much too short to carry the message convincingly (6 panels).

• It assumes the reader shares the writer’s perspective.

• It is fact oriented and not persuasive.

• The illustrations are not clearly tied to the text, or to landowner values, so they

lack impact.

• Landowners bristle at the implication that problems are somehow their fault.

• No specific, local, sources of additional information are provided.

 



P r o m o t i n g  C o m m u n i t y  A c t i o n :  C a m p a i g n  S t r a t e g i e s  a n d  C o m m u n i c a t i o nP r o m o t i n g  C o m m u n i t y  A c t i o n :  C a m p a i g n  S t r a t e g i e s  a n d  C o m m u n i c a t i o n
G u i d e l i n e sG u i d e l i n e s

41

 E X A M P L E  2E X A M P L E  2
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 U s e  c h u n k i n gU s e  c h u n k i n g

 

 

 

 

 

 

 

 

 

 

 

 E X A M P L E  3E X A M P L E  3

 Arrange chunks of information from the reader’s perspective. A question the reader

would naturally ask is often an effective introduction. The introductory paragraphs

entitled “Summary” in example 3 deal with technical information and history. A

more effective introduction would have been the question near the end of the third

paragraph. “Your buildings can be rebuilt but how long will it take to replace your

trees?” That concept is simple to understand and can be used to build a progression

of chunks that lead to the requirements in the first paragraph. Include what is

relevant in each chunk. Leave out what is not relevant, even if it is a point the writer

likes. Avoid history except where it is relevant to the reader.

 

 

 

 I n t e g r a t eI n t e g r a t e

g r a p h i c sg r a p h i c s

 The old adage goes, “A picture is worth a thousand words”, yet most of the material

reviewed relied primarily on text. Tables, illustrations, diagrams, and graphs are

powerful tools for increasing understanding and acceptance.
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 P h o t o s  c a n  b eP h o t o s  c a n  b e

c o m p e l l i n gc o m p e l l i n g

 

 

 

 

 

 

 

 E X A M P L E  4E X A M P L E  4

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Photos are expensive to reproduce clearly but “Before-After” pictures can be very

effective in helping the reader understand a concept. Use them at the beginning; use

drawings later. The pictures in example 4 combine dramatic before-after photos,

large enough to show detail, with text that draws out the implications in the

pictures. Pictures are only justified if they carry the point. Pretty or poorly printed

pictures are a distraction.
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 L i n eL i n e

d r a w i n g sd r a w i n g s

i l l u s t r a t e  t h ei l l u s t r a t e  t h e

p o i n tp o i n t

 

 

 

 E X A M P L E  5E X A M P L E  5

 

 

 

 Line drawings are more effective in many cases, and often much less expensive than

photos. Line drawings can be used to illustrate a point while leaving out distracting

elements. Example 5 shows an inexpensive way to graphically reinforce the message,

and attract the reader’s attention.
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 E X A M P L E  6E X A M P L E  6

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Example 6 combines a drawing with a table to clarify the abstract concept of a

stream-side management zone.
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 U s e  g r a p h s  t oU s e  g r a p h s  t o

d i s p l a y  t h ed i s p l a y  t h e

s t o r ys t o r y

 

 

 

 

 

 

 E X A M P L E  7E X A M P L E  7

 

 

 

 

 

 

 

 

 

 

 

 Graphs can convey a great deal of information and still be appealing, interesting, and

informative (example 7). Effective graphs clearly describe relationships. Use graphs

only where necessary; an abundance of graphs can be intimidating to the reader.

 

 Carefully designed graphics do not just present information, they tell a story. For a

more detailed discussion of graphic presentation concepts and ideas, see Edward R.

Tufte (1983, 1997).

 

 

 P u t  p e o p l e  i nP u t  p e o p l e  i n

t h e  p i c t u r et h e  p i c t u r e

 

 

 Material we reviewed tended to rely heavily on pictures of the natural environment. Readers

are people and they relate much more easily to illustrations that contain people than to

pictures of trees or meadows. If the goal is to encourage people to adopt a perspective or

behavior, illustrations that show people engaged in doing it are very persuasive. It is possible

to draw out implications by illustrating how people are affected as a result of their choices.

Illustrations containing people can be used to reduce doubt and confusion.
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 U s e  “ W h a t  t oU s e  “ W h a t  t o

d o  -  W h a t  t od o  -  W h a t  t o

a v o i d ”  b o x e sa v o i d ”  b o x e s

 

 

 

 E X A M P L E  8E X A M P L E  8

 

 

 Describing a practice in Stage 2 involves showing the reader what to do and what to avoid, not

how to perform the practice. “Do-Avoid” boxes are a useful way to summarize the information.

The boxes in example 8 highlight the information and are easy to find. Items in boxes should

be understandable to the reader based on the material that preceded them.
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 W h a t  a b o u tW h a t  a b o u t

t e c h n i c a lt e c h n i c a l

t e r m s ?t e r m s ?

 Every technical innovation has some technical terms connected with it. While it is

important to minimize the use of such terms in Stage 2 materials, any terms that

would not be clear to the average reader should be defined and described in terms

they can grasp. This involves two parts: defining the term and describing why it is

important. For example, the term “watershed” is frequently used, but often not well

defined, and its importance to the reader is almost never described. Though it is best

to define/describe the term close to its first use, a glossary of such terms at the end of

the document is also helpful. A long glossary is a clue that the material is too

technical for readers at this stage.
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 W h e r e  d o e sW h e r e  d o e s

t h e  r e a d e r  g ot h e  r e a d e r  g o

t o  l e a r nt o  l e a r n

m o r e ?m o r e ?

 

 

 

 

 

 

 

 E X A M P L E  9E X A M P L E  9

 If readers are persuaded that the concept, innovation or practice might work for them,

they will want more information. Either they will want specific questions answered

or they will want to know what to do next. A clear where-to-go section is an important

(and often absent) part of Stage 2 materials (see example 9). The best sources for

more information are local and easily accessed. Next best is a central contact point

that can distribute information to local requestors. The least useful is a technical

authority or regulator, particularly if he or she is distant or hard to reach.
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 W h e r e  d i d  IW h e r e  d i d  I

s e e  t h a t ?s e e  t h a t ?

 A Stage 2 document of more than 8-10 pages could probably use an index of terms.

Readers may want to keep such documents as references. If they do, an index gives

them an easy way to refer back to specific material.

 

 A Checklist  for  Stage 2 DocumentsA Checklist  for  Stage 2 Documents
 
 S t a r t  w i t h  aS t a r t  w i t h  a

s i n g l e  t h e m es i n g l e  t h e m e

• Is the theme clear, concrete, and relevant to the reader?

• Does it address the reader’s basic question?

 

 R e l a t e  t o  t h eR e l a t e  t o  t h e

r e a d e r ’ sr e a d e r ’ s

p e r s p e c t i v ep e r s p e c t i v e

• Does the document draw out implications relevant to readers at Learning Stage

2?

• Does it address readers’ real concerns?

 

 U s e  e f f e c t i v eU s e  e f f e c t i v e

l a n g u a g el a n g u a g e

• Is language that relates to readers at this Learning Stage used?

• Are language triggers, that make the points easy to understand and accept, used?

 

 U s e  c h u n k i n gU s e  c h u n k i n g • Is it written in a hierarchy of digestible chunks?

• Does each chunk contain no more than 5-9 pieces of information related to a

single point?

• Has irrelevant information been excluded or moved to another chunk?

 

 I n t e g r a t eI n t e g r a t e

g r a p h i c sg r a p h i c s

• Are all the diagrams, tables, pictures, and drawings integral to conveying the

point?

• Do they help to tell the story?

 

 S u m m a r i z eS u m m a r i z e

i n f o r m a t i o ni n f o r m a t i o n

• Are the points summarized in easy-to-find boxes or tables?

• Does the wording in the summary agree with the wording in the preceding

material?

 

 L i m i tL i m i t

t e c h n i c a lt e c h n i c a l

d e t a i ld e t a i l

• Is the language free of jargon and are technical terms used sparingly?

• Are all terms that might be difficult for Stage 2 readers clearly defined?

• Is there a glossary of unfamiliar terms?
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 I n c l u d eI n c l u d e

a d d i t i o n a la d d i t i o n a l

s o u r c e s  o fs o u r c e s  o f

i n f o r m a t i o ni n f o r m a t i o n

• Are easily accessible sources of additional information included?

• Can readers get useful answers to their questions and guidance to move forward

from these sources?

 

 

 P r o v i d e  e a s yP r o v i d e  e a s y

r e f e r e n c e sr e f e r e n c e s

• Is the material arranged for easy reader access and referral?

• Would an index be a helpful addition?
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Considerations for Stage 3 LearnersConsiderations for Stage 3 Learners

O v e r v i e wO v e r v i e w Stage 3 readers have decided to adopt the concept, innovation or practice, at least in

part. They need the knowledge of how to go about doing it, and the confidence to

begin. The challenge for the writer at this stage is that the material must be clearly

procedural while also presenting as many alternate courses of action as possible.

Both Rogers and Charvet have noted that only about 50% of the people adopt an

innovation exactly as presented. The other half of the adopters use only part of it or

change it to suit their own requirements. Half of the readers will need explicit step-

by-step instruction while the other half will need to see alternative possibilities as

well.

T h e  S t a g e  3T h e  S t a g e  3

o b j e c t i v eo b j e c t i v e

I s s u e s  t oI s s u e s  t o

a d d r e s sa d d r e s s

A Stage 3 document is primarily a “how-to” implementation manual. The

document’s purpose is to outline the process in an overview and then to describe each

step in enough detail to build confidence in the reader without overwhelming

him/her. Publishers of home repair, yard care, and technical manuals have developed

many techniques for accomplishing this. Examine their material for presentation

ideas. Depending on the complexity of the task, tips for choosing someone else to do

the work may need to be included.

In general, the following reader concerns will need to be addressed.

• Do I have enough information to begin? This includes both the requirements and the

steps.

• Is this too big for me to handle? Is the process broken down into manageable chunks

without overwhelming detail?
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• Can I do this in stages over time or must it be done all at once?

 Practices that can be broken into tasks, which can be accomplished over time,

are usually more likely to be implemented.

• Where do I get the resources (tools, manpower) to do this? If resources are required

beyond those generally available to this sort of landowner, ways to acquire them

should be included.

• What alternatives do I have? Once the desired end result has been clearly

presented, offering alternatives increases the landowner’s sense of control and

improves the odds of implementation. As noted above, about one-half of the

adopters will re-invent the practice anyway. Unless effective alternatives are

provided, they may choose unexpected or undesirable alternatives.

Some Specific Stage 3 SuggestionsSome Specific Stage 3 Suggestions

W h a t ’ s  i nW h a t ’ s  i n

t h i s  s e c t i o n ?t h i s  s e c t i o n ?

In this section we will again use examples from reviewed material to clarify ways to

focus and present material for ease of implementation.
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S t a r t  w i t h  aS t a r t  w i t h  a

g o a lg o a l

E X A M P L E  1 0E X A M P L E  1 0

Readers implement a practice because they see it as a way to achieve a desired future

state (My faucets won’t leak; my yard will look good; my house won’t burn; etc.).

Start by reassuring readers that this practice will assist them in achieving their

desired future state. Be sure it is the reader’s goal, not the writer’s, that is being

implemented. The text and drawing in example 10 provides just such an

introduction.
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I n c l u d eI n c l u d e

e v e r y t h i n ge v e r y t h i n g

O r g a n i z eO r g a n i z e

f r o m  g e n e r a lf r o m  g e n e r a l

t o  s p e c i f i ct o  s p e c i f i c

Think of an implementation document as a recipe for success. A good recipe

includes: ingredients; tools and utensils; a detailed, illustrated, step-by-step process;

and usually, a picture of the ideal result. Recipe writers must know their audience

well enough to know whether they are accomplished chefs or barely able to find their

way around the kitchen. The presentation will vary depending on the reader’s prior

knowledge.

Writers of implementation documents have the same requirements. Can the practice

be done with hand tools or with heavy equipment, or both? What alternatives exist?

What materials will be needed, and where could they be gotten? What skills are

needed? What planning steps are required before work begins? What permits or

easements are needed? What problems could occur? Where can readers go for help if

they run into a problem? What tools or information is the reader likely to have

already? The more carefully these questions are considered beforehand, the more

likely a successful implementation will be.

A technique that has proven useful in describing highly technical tasks uses conceptual

levels. Begin by listing what needs to be done at the most general conceptual level

then go into more detail, much like a tree identification guide. In a wildfire defense

guide, begin with the general steps: remove fuel, prune trees, use fire-resistant

landscaping, remove cuttings, other preparations, etc., but leave out specific details.

This becomes an overview or procedure list. At the next level, break each of these

general steps down into its components and alternatives. Leave out detailed task

descriptions. Then break each component into the tasks that need to be

accomplished, including “how-to” details. Finally, include skills-building tips, such

as how to use a chain saw or sharpen an ax, appropriate to each task.
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E X A M P L E  1 1E X A M P L E  1 1

This gives readers a sense of the whole practice without bogging them down

immediately in detail. If they need detail in a specific area, they can go down the

conceptual levels to get as much as they need.

Example 11 illustrates this technique. It diagrams a way of describing a complex

computer system using conceptual levels. The higher level (Fig. 0) gives the

overview, the next level (Fig. 1, Fig. 2, Fig. 3) describes the specific steps for each

component of the higher level. Levels continue breaking out in the level below until

each specific step has been described.
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I l l u s t r a t e ,I l l u s t r a t e ,

I l l u s t r a t e ,I l l u s t r a t e ,

I l l u s t r a t e .I l l u s t r a t e .

E X A M P L E  1 2E X A M P L E  1 2

Whenever possible, use a diagram, drawing or picture to convey the message and use

the words to make the points clear. Example 12  uses line drawings to give the reader

a clear sense of the task of pruning urban trees. The words compliment the drawings

and add special messages to complete the instruction.
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U s i n g  “ r i g h tU s i n g  “ r i g h t

w a y  -  w r o n gw a y  -  w r o n g

w a y ”w a y ”

i l l u s t r a t i o n si l l u s t r a t i o n s

E X A M P L E  1 3E X A M P L E  1 3

Sometimes it is helpful to illustrate why something should be done a certain way.

Example 13 shows both what to do, what not to do, and what the results of doing the

work incorrectly would be. This tends to emphasize the importance of doing the work

correctly.
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R e m e m b e r  t oR e m e m b e r  t o

p r e s e n tp r e s e n t

a l t e r n a t i v e sa l t e r n a t i v e s

E X A M P L E  1 4E X A M P L E  1 4

At any conceptual level, there are often more ways than one to arrive at a goal.

Include as many alternatives as possible. As you describe the practices, consider

alternatives that could work and present all of them, even if you prefer one of them.

The half of your readers who are looking for alternatives will thank you, and one of

your alternatives may help to overcome a problem someone else has. Example 14

illustrates how many alternatives there are for something as simple as moving a heavy

object.
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L e a v e  o u tL e a v e  o u t

e x t r a n e o u se x t r a n e o u s

m a t e r i a lm a t e r i a l

In many of the documents reviewed, writers sometimes included material that had

no direct bearing on the subject. Remember, the reader is here to learn how to do

something. Background and history, interesting stories and odd bits of information

may appeal to the writer, but they distract the reader. This is a cook book and the

material is only as good as its ability to help the reader reproduce the recipe.

I n d e x  t h eI n d e x  t h e

s t e p s  a n ds t e p s  a n d

t e r m st e r m s

If the practice is composed of several steps and if conceptual levels are used, an index

which includes process steps and unfamiliar terms will provide significant benefit.

Readers will find it easier to refer back to related material if they can find a reference

in the index. An index is also a useful way of grouping related information that is not

in close proximity in the text.
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T e c h n i c a lT e c h n i c a l

t e r m s  a g a i nt e r m s  a g a i n

E X A M P L E  1 5E X A M P L E  1 5

Any term the average reader cannot readily understand or which might be

misinterpreted should be clearly defined. A real danger for writers of Stage 3 material

is assuming the reader understands terms that are commonly used by professionals.

This could leave the reader dangling. One way to avoid this danger is to submit the

material to typical readers and ask them to mark any terms or phrases that are

unfamiliar. The material can then be edited to reduce the confusion and a glossary

(such as example 15) can be added to clearly define each term or phrase.
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W h o  c a n  I  a s kW h o  c a n  I  a s k

a b o u t  t h a t ?a b o u t  t h a t ?

It is unlikely that Stage 3 material will cover all the possible problems that could arise

in every situation. Sometimes the reader will need detailed answers to specific

questions in order to move forward. A resource list containing names, phone numbers

and areas of expertise is as important here as it was in Stage 2 (see example 10).

Include as many local information sources as possible.

A Checklist  for  Stage 3 DocumentsA Checklist  for  Stage 3 Documents

S t a r t  w i t h  aS t a r t  w i t h  a

g o a lg o a l

• Does this document help readers to implement their desired future state?

• Does it address their real concerns?

I n c l u d eI n c l u d e

e v e r y t h i n ge v e r y t h i n g

• Have all the requirements and steps been included?

• Is there anything else the reader needs to know to be able to carry out the work?

O r g a n i z eO r g a n i z e

f r o m  g e n e r a lf r o m  g e n e r a l

t o  s p e c i f i ct o  s p e c i f i c

• Have conceptual levels of the process been separated for clarity and easy access?

• Is the organization of the document clear and easy to follow?

I l l u s t r a t e ,I l l u s t r a t e ,

i l l u s t r a t ei l l u s t r a t e

• Does the process description center around graphic illustrations?

• Is the text closely tied to the illustrations?

I n c l u d eI n c l u d e

a l t e r n a t i v e sa l t e r n a t i v e s

• Have alternative ways of doing the work been included?

• Do the alternatives encompass the needs of the range of possible readers?

L e a v e  o u tL e a v e  o u t

e x t r a n e o u se x t r a n e o u s

m a t e r i a lm a t e r i a l

• Does everything in the document help the reader achieve the desired outcome?

• Have distractions been removed?

I n d e x  t h eI n d e x  t h e

s t e p s  a n ds t e p s  a n d

t e r m st e r m s

• Are clear references to the location of related material in the document provided?

• Is there an index?

D e f i n eD e f i n e

u n f a m i l i a ru n f a m i l i a r

t e r m st e r m s

• Are unfamiliar terms clearly defined where they appear?

• Is there a glossary of unfamiliar terms?

• Has the document been field-tested for clarity?

I n c l u d e  aI n c l u d e  a

r e s o u r c e  l i s tr e s o u r c e  l i s t

• Does the reader have access to additional sources of information?

• Are references to accessible sources of help provided?
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Considerations for Stage 4Considerations for Stage 4

O v e r v i e wO v e r v i e w Stage 4 readers are proficient in the theories and practices, may have done them on

their own property, and may have advised their neighbors. This is the Mastery Stage,

where thinking in terms of new ideas and practices is second nature. These readers

want to keep current with technology and increase their ability to spread the word.

S t a g e  4S t a g e  4

p u r p o s ep u r p o s e

The purpose of Stage 4 documents is to make the latest information available for the

reader’s use. They may take the form of:  technical bulletins, newsletters, or

announcements, etc., which keep readers informed and connected.

I s s u e s  t oI s s u e s  t o

a d d r e s sa d d r e s s

If the information they contain is new or contradicts established belief, the

document will benefit from the considerations and suggestions for Stage 2. The

reader may have to be informed and will probably have to be convinced of the value of

the new information before he/she will be willing to apply it. Thus, all the Stage 2

issues will need to be addressed before the practice is described.

If the information is an enhancement to material already being used, Stage 3

considerations and suggestions can be helpful. The reader will need step-by-step

practice descriptions which make implementation easy to understand.

In any case, there is the same need as in previous stages to address the reader’s

perspective, to use clear presentation methods,  to illustrate the points, to define

unfamiliar terms, and to reference sources of additional information.

ConclusionConclusion

W r i t e  t oW r i t e  t o

invo lveinvo lve

y o u ry o u r

reade r sreade r s

Interviewees and workshop participants were actively looking for material to assist

them through Stage 2 and Stage 3. Addressing readers at each Stage of Learning with

material oriented toward their needs, which is presented in ways that make adoption or

implementation easy, will greatly increase the usefulness of the material. Writing is

difficult work; make sure the effectiveness of the result is worth the effort.
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